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NCEA Level 2 Languages
Conditions of Assessment
General Information

	Subject Reference
	Languages

	Domain
	TARGET Language

	Level
	2


Specific Information for Individual Internal Achievement Standards

This document should be read in conjunction with The New Zealand Curriculum (Ministry of Education, 2007). 

When considering the authenticity of the evidence: ‘the teacher’s knowledge of the student’s work and learning enables the teacher to make judgments of the authenticity of the evidence’ (pp 39 -41). 

Effective Assessment

Assessment in Learning Languages is most effective when it is seen as an integral part of the teaching and learning. 

Some of the key classroom assessment actions which can work to support students’ learning are:

· explaining and discussing the purpose and relevance of the learning, tapping into the key competency of Thinking;

· providing opportunities for students to learn with and from peers, enabling students to Participate and contribute;

· providing specific, descriptive feedback and involving students in assessment, which again fosters the key competency of Thinking;

· involving students in self- and peer-assessment, especially supporting students to give themselves feedback in relation to clear, easily understood criteria for success, particularly for the portfolio-based achievement standards; 

· supporting students to improve their performance by enabling them to become increasingly more effective in Using language, symbols and texts;

· supporting students in their choice of best-evidence submissions for their portfolio standards.

Criteria for success at each grade level must be made explicit to students early in the learning process.

	Achievement Standard Number
	2.2

	Title
	Give a spoken presentation that communicates interpretation of stimulus material using increasingly complex TARGET LANGUAGE

	Number of Credits
	4

	Version
	1


This achievement standard involves using increasingly complex TARGET LANGUAGE to give a spoken presentation that communicates interpretation of stimulus material.

Tasks should provide opportunities for students to demonstrate language use across a range of contexts and for a range of purposes, and enable achievement at all levels. Provided it given meets the communicative purpose(s) of the task(s), the length of the evidence may vary. At all times, quality is more important than length.
Communication is the focus of the assessment. The presentation may be supported by prepared notes/cue cards/props/other supporting material/a copy of the text, but not read verbatim/in its entirety. 

Aids to memory such as those suggested above should enhance and not detract from the presentation  

Answers to questions posed at the end of the presentation can assist teachers when making a judgement about overall level of achievement. 

Where a presentation is made by a group, each person will be assessed individually.
As this is an oral assessment, the feedback should be on spoken, not written, texts. The presentation is part of the criteria for judgement of grades and feedback on this aspect is not possible on the written material used in preparation of the presentation.

This standard assesses the student’s ability to speak in front of an audience. 

Unmodified extracts from any external source should not be included without acknowledgement of sources and will not be considered for the final achievement judgement.

	Achievement Standard Number
	2.3

	Title
	Interact using increasingly complex spoken TARGET LANGUAGE to justify personal opinions in different situations

	Number of Credits
	6

	Version
	1


This achievement standard involves a range of spoken interactions in increasingly complex TARGET LANGUAGE to justify personal opinions.

Tasks should provide opportunities for students to demonstrate language use across a range of contexts and for a range of purposes, and enable achievement at all levels. Provided it given meets the communicative purpose(s) of the task(s), the length of the evidence may vary. At all times, quality is more important than length.

The focus of this standard is the successful negotiation of meaning in a realistic context.

In interactions, there is a level of spontaneity not apparent in prepared oral presentations. Features of interactions which contribute to natural communication include such things as:

· referring back to things that have already been said

· clarifying’

· negotiating meaning

· using appropriate colloquial and formulaic expressions appropriate for the contexts.
The interactions could involve pair, group or class based interactions, which may be ‘free’ and/or ‘controlled’ production (Ellis, 2005). The interactions could be teacher/student as well as student/student(s) conversations. At all times, the quality of the interactions, considered as a whole, is more important than length.
It may be appropriate for prompts such as photos, mind-maps or diagrams to be available to students during an interaction. 

Different situations may include but are not limited to:
· cultural day / event
· devising a scene / drama / role play

· cooking / making something

· as part of a question time at the end of a presentation (2.2)

· skyping room to room

· having an argument

· giving instructions

· conversations at the hairdresser, dairy, library, bus stop, at the doctor’s

· planning

· giving advice 

· making arrangements for social/cultural events
· discussing/comparing family/personal/everyday events  
· participating in role plays
· contributing to interview interactions with a teacher 
· holding phone conversations
· social conversations.
From a collection of interactions gathered over time, a selection of evidence that best shows accomplishments across a range of situations is made after negotiation with the teacher. It is expected that at least one piece of evidence will be in digital format.
The final selection is considered as a whole for grade allocation.

Records of evidence could be digital recordings in various formats eg. video, cell phone, or other appropriate digital formats and other forms of evidence such as log books authenticated by the teacher. 
	Achievement Standard Number
	2.5

	Title
	Write a variety of texts for genuine purposes using increasingly complex TARGET LANGUAGE

	Number of Credits
	5

	Version
	1


This achievement standard involves writing a variety of increasingly complex texts to communicate in TARGET LANGUAGE for genuine purposes with the support of resources.
Tasks should provide opportunities for students to demonstrate language use across a range of contexts and for a range of purposes, and enable achievement at all levels. Provided it given meets the communicative purpose(s) of the task(s), the length of the evidence may vary. At all times, quality is more important than length.

From a collection of written texts gathered over time, a selection of evidence that best shows accomplishments across a range of situations is made after negotiation with the teacher. Types of written evidence could be handwritten or electronic. The final selection is considered as a whole for grade allocation. 

Texts could be produced in both “free” (spontaneous) and “controlled” (prepared) situations .Stages of writing may include brainstorming, outlining, drafting, revising, proof-reading and final draft. The selection of evidence will showcase the individual’s final work.

A range of commonly used real life resources which may be used to support drafting and reworking could include search engines, word lists, spell and grammar checkers, pamphlets, dictionaries, text books, grammar notes, people – friends, family, native speakers.
Unmodified extracts from any external source should not be included without acknowledgement of sources and will not be considered for the final achievement judgement. 
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